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Sheepherders and Warriors: Navajo Code Talkers Haven’t Faded Away


Professor Bill Newmiller, Capt Jack Niday, and Professor John Farley, DFENG





We didn’t know what we’d find in Gallup, New Mexico. Such is the nature of literary field research.  Funded by a research grant from the Dean’s Fund to Promote Academic Excellence, we hoped to learn more about what happened to the Navajo Code Talkers of World War II after they returned to the Navajo ancestral lands bounded by the four sacred mountains, now called Blanca, Hesperus, Taylor, and San Francisco.  Our team of researchers, all from the Department of English and Fine Arts, included Capt Jack Niday, and Professors John Farley and Bill Newmiller.  We’d brought along a load of video equipment to document our efforts, which would include interviews with eleven Code Talkers.  We were also accompanied (at no expense to the government) by Todd Newmiller, who assisted Professor Farley with the video equipment and taping.  Professor Newmiller and Capt Niday led the team in arranging and conducting interviews. 


Few knew the story of the Code Talkers’ contributions in the Pacific Theater until 1968 when Philip Johnston released personal records that documented Code Talker training he had supervised at Camp Pendleton.  Their story received more attention in 1982 when President Ronald Reagan declared August 14th National Code Talkers Day.  Then, in 2001 the Code Talkers reappeared when Congress authorized Gold Medals for the 29 Navajo marines who were the first to train as Code Talkers.  Silver medals were authorized for those who trained in later groups.  The Code Talkers realized pop-culture status when toymaker Hasbro produced the GI Joe Code Talker doll in 2000 and when MGM released John Woo’s movie Windtalkers in 2002.


The story of the Code Talkers began in the 1940s when a number of young Navajo men—mostly sheepherders—joined the Marines and found themselves assigned to special duty creating a code within their Navajo language, a code that would find employment for tactical communication during major battles in the Pacific.  Some of the men we interviewed had seen action at as many as six major battles—Guadalcanal, Tinian, Saipan, Iwo Jima, Bougainville, and Okinawa.  Despite the heavy combat they faced, all but twelve of the estimated 400 Code Talkers survived the war.


Our trip to Gallup was scheduled to coincide with the presentation of Congressional Silver Medals to nine Code Talkers.  Upon our arrival on 13 August 2003, we visited the auditorium at Red Rock State Park, which is a few miles northeast of town.  The auditorium was the site for the presentation ceremony planned for the following day.  At the auditorium, we found Delphina Bedonie, a representative from the Navajo Nation’s Department of Veterans’ Affairs who was responsible for the ceremony.  We told Delphina that we were from the Air Force Academy and that we hoped to bring back stories from the Navajo Code Talkers that would be instructive to our cadets, all of whom would enter military service upon graduation.  “Military,” she said. “That’s the magic word.”  She gave us free run of the facility to set up our equipment wherever we wished. 


Delphina’s gracious hospitality was typical of everyone we met in Gallup.  Following the ceremony on 14 August, eleven Code Talkers met with us.  They each spoke for 10 to 15 minutes and summarized their experience as Code Talkers and now as tribal elders who, despite advancing years, travel extensively about the reservation to encourage young Navajos to value their heritage and to seek further education.  This group of Code Talkers included Dr. Sam Billison, the President of the Navajo Code Talkers Association.  Dr. Billison was especially helpful in gathering the Code Talkers for us.  It was he who invited us to Gallup for the 14 August event.  The group also included Albert Smith, a past-president of the Code Talkers Association.  Mr. Smith played a minor acting role in the movie Windtalkers and also served as a technical adviser for it.  After recording statements from the Code Talkers, we interviewed Martin Link, who the Navajos and others in Gallup consider to be the foremost authority on Navajo history.  Link came to the area in 1958 as an archeologist.  He has remained in the area since and has served as the Director of the Navajo Tribal Museum in Window Rock, Arizona.  The following day, we interviewed Glenn Marshall, a missionary to the Navajos since 1961.  Marshall has worked extensively with the Navajo language and provided many insights on the interaction of the Navajo language with the Navajo culture.  We also interviewed two sons of Code Talkers, Irving Smith and Larry Foster.


We returned from Gallup with over twelve hours of videotaped interviews and with optimism that we will be able to produce a book with a companion CD containing edited video.  We’d also like to author a web site and produce articles for a variety of academic venues.


Although our intention was to focus upon the post-war experiences of the Code Talkers, we found our interest broadening as we spent time with those who live within the sacred mountains.  We’ve come away from Gallup with a determination to return and learn more, as we believe we can learn much from these descendents of the earliest Americans, these Navajo Warriors.  Indeed, the word “warrior” has become more meaningful for us.  Perhaps because we so often use the term as an exhortation to embrace what is good and right for USAFA, we can lose sight of what a warrior means to other people.  The Navajo definition goes far beyond a warrior as one who engages in combat; their definition instead focuses upon the warrior’s purpose.  It gives each warrior what our Air Force experience might have us view as a personal “mission statement.”  “A warrior,” Larry Foster pointed out, “is one who protects the land.”  
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Sheepherders and Warriors: Navajo Code Talkers Haven’t Faded Away.  Professor Bill Newmiller, Captain Jack Niday, and Professor John Farley describe an enlightening trip to Gallup, N. M. where they witnessed a presentation of Congressional Silver Medals to nine Code Talkers and subsequently conducted twelve hours of interviews.  


Intentional Learners at USAFA.  Capt Chris Augeri reflects on the nature of teaching and learning at USAFA, recommending an emphasis on Ethics, Writing, Information Technology, and Warfare to help cadets become intentional learners.  


Mr. Quiz.  Capt Chris Augeri presents a fast-paced computer tool that both engages and challenges cadets.


USAFA Professors Hit Back-to-Back Home Runs!  Bruce Linster and Aaron Byerley are both named Colorado professors of the year!


Teaching the Operational AF.  Dr. Martin Carlisle explains the relevance and value of a trip to McConnell AFB made by USAFA civilian faculty under the leadership of Brig Gen Dave Wagie. 


A Philosophy of Teaching: A Journey of Personal and Professional Growth.  Maj Jerry Krueger shares an inspiring philosophy of teaching that is grounded in his AF career. 


Human Memory: Processes and A Classroom Application: Double Entry Journal (DEJ): These paired articles give faculty first the theory (of the Self-Reference Effect) and then an application, the Double Entry Journal.  A cadet example of a DEJ is excerpted.--Peter Senge





 











Intentional Learners at USAFA: An “Opinion Piece”


Capt Chris Augeri, DFCS


We, the faculty of the Air Force Academy must educate leaders for tomorrow’s Air and Space Force.  This article reflects some musings based on my time in the Air Force and my time here on the Computer Science faculty.  Notably, most of these thoughts were precipitated by my involvement with the three-part symposium on Greater Expectations: A New Vision for Learning as a Nation Goes to College,” hosted by DFE in Spring 2003.  The discussions prompted me to think more deeply about creating “Intentional Learners.”  We talked about producing lieutenants as “literate citizens” via a liberal education.  Such individuals communicate well, are well versed in the society they defend, correctly make ethical decisions, and apply their education to the employment of air and space power.


Within the seven existing educational outcomes, I recommend that we use the following methods to achieve such officers: (1) concentrate initially on having cadets learn the “basics,” (2) encourage students to take ownership of their learning, (3) develop across-the-curriculum initiatives, (4) ensure that instructors present intra- and inter-disciplinary integration of knowledge, along with their courses’ military relevance; (5) help cadets develop into officers who are team players.


(1) In the learning process, cadets must start with foundational knowledge.  Basic knowledge then leads to knowledge integration, which leads to integration with others or the ability to be a team player.  To illustrate, consider the following analogy.  To ensure their survival and development, we expect children to learn certain fundamental things, such as language, social behaviors, names, and places.  We often use a developmental approach.  For example, to write creatively in the tenth grade, a child must begin in kindergarten with the alphabet, practice spelling in the first grade, work on handwriting in the third grade, and develop basic sentence structure and grammar in the fifth grade.  Therefore, it is fair and necessary to create an environment that ensures a person learns basic knowledge about their chosen discipline, enabling success.  As faculty, we are—we hope!—preparing our cadets to become professionals within their field, including learning their disciplines’ terms, components, processes, and ethics.  However, simply mastering the “basics” is not sufficient.


(2) Just learning and regurgitating facts—what a former dean labeled “academic bulimia”—will not produce well-rounded officers.  We must encourage students to take ownership of the learning process.  Both faculty and cadets must realize that homework, papers, tests, and other learning vehicles are designed to facilitate students’ mastery of material.  While some learning vehicles, such as GRs, serve a role akin to playing the cross-city rival, others, such as programming assignments, serve the role of scrimmaging the junior varsity in preparation for this contest.  This preparation and practice is critical.  Thus, coming to class prepared and eager to participate should be a rewarding, yet challenging, experience.


(3) These responsible cadets—called “Intentional Learners” in the Greater Expectations report—must now integrate their knowledge by acquiring needed skills/competencies as they complete the “core.”  This often means across-the-curriculum initiatives that focus on competencies.  Based on my time here and in the Air Force, I propose Ethics, Writing, Information Technology, and Warfare as the “learning lynchpins.”  I believe these skills can be readily achieved in each discipline.  In computer science, for example, cadets might wrestle with ethical issues in protecting privacy on the World-Wide Web, write a user’s manual for a software product, choose between competing information system upgrades, and operate a satellite uplink at the Air Operations Center.


(4) Related to across-the-curriculum initiatives is the need for an intra-and inter-disciplinary integration of knowledge that emphasizes military relevance.  Toward a senior year capstone, we should incorporate explicit demonstrations of these critical relationships.  Additionally, we should include various learning techniques across disciplines.  We should, for example, expect a social science course to include statistical analysis, and we should expect an engineer to write an articulate paper. 


Well-educated cadets will know their chosen discipline’s core knowledge, its processes, its history, and its potential.  This breadth is especially important for officers who must, throughout their careers, integrate the multifaceted people and missions under their command.  For instance, in computer science, our digital circuits operate because of the physics and chemistry involved.  Cadets must learn to make connections.  For example, the autonomous nervous system provides a user interface (nerves), hides details (capillaries) and manages resources (oxygen), much as a modern operating system functions (mouse, memory storage locations and processing time, respectively).  This ability to integrate and associate knowledge is essential when cadets must also succeed at teamwork.


(5) We must help cadets develop into officers who are team players.  To illustrate being a team player—or integration with others—let’s look at how a builder might construct a new high-rise with three key resources: supplies (raw materials), processes (how to put them together properly) and time (to complete the process).  Similarly, for cadets to develop into efficient leaders, they must have basic knowledge (raw materials), know how to integrate that knowledge (how to put the knowledge together), and the time to succeed.  We couldn’t hope to build the 5th floor of a building if the 2nd and 3rd floors weren't present.  If cadets are to successfully integrate and develop further knowledge, they must have the basic structure leading up it.  Thus, the homework assignments, readings, memorization, labs and tests are necessary to successfully complete the learning process.


The process of learning to be a team player is also complemented by balancing competition and collaboration.  To increase cadets’ ability to be team players, we must develop team assignments that introduce elements of conflict and compromise.  They must also be structured to prevent cadets from simply gluing together independent work.


In conclusion, to mold “literate citizens” within the educational arena as our cadets become officers, we should ensure that cadets are suitably challenged at all stages of the learning process.  They must acquire basic knowledge by assuming ownership for their own learning.  Further, they must integrate this knowledge through across-the-curriculum initiatives focused on overarching topics such as Ethics, Writing, Information Technology, and Warfare.  This integration, particularly as it relates to military relevance, can be further strengthened through intra/inter-disciplinary knowledge.  Finally, with an emphasis on teamwork, cadets can integrate their knowledge with others.  These literate citizens must be able to communicate clearly and must be well versed in the society they defend.  Furthermore, they must be able to correctly make ethical decisions and apply their education to air and space power.


[Editor’s Note:  Two complementary resources are available:  (1) Please contact Dr. Barbara Millis for a document summarizing the work of faculty/administrative teams at a 29 Sep 03 all-day Dean’s Offsite focused on Greater Expectations:  A New Vision for Learning as a Nation Goes to College as it relates to USAFA-specific issues and challenges.  (2) A plenary given at the “Achieving Greater Expectations” conference, 13 November 2003, by William M. Plater, Executive Vice Chancellor, Dean of the Faculties, IUPUI, Indiana University Purdue University Indianapolis, entitled “Toward an Inclusive Vision: Liberal Education in the New Century” is available on line at � HYPERLINK "http://www.academicaffairs.iupui.edu/hottopics/greater_expectations.pdf" �http://www.academicaffairs.iupui.edu/hottopics/greater_expectations.pdf�]
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Learners, cont’d from page 2





Symposium and Dean’s Offsite Wins National Recognition


The Spring 2003 Symposium referenced in Chris Augeri’s article, “Intentional Learners at USAFA,” received a national “Bright Idea” Recognition Award from the Professional and Organizational Development Network in Higher Education, called POD, for short.


The three-part symposium was a USAFA team effort with vital planning and support by the Junior Faculty Council, the Faculty Forum, and the Center for Educational Excellence.  Each session focused on small-group discussions—involving all levels of administrators and faculty from all departments—on institutionally relevant sections of the Association of American Colleges and Universities (AAC&U’s) Greater Expectations: A New Vision for Learning as a Nation Goes to College (GE).  These dialogues lead to: (a) amazingly congenial and productive discussions; (b) a realization that diverse administrators and faculty members share deeply held convictions and common views on crucial issues; and, (c) a long list of proactive discussion suggestions for future in-depth explorations.


These questions, in fact, along with USAFA’s seven Educational Outcomes, focused a productive one-day Dean’s Offsite (29 September 2003), involving teams from each department composed of the chair, two senior faculty members, and one junior faculty member.


The discussion questions were important.  Although focused on the GE report, they were broad enough to prompt thoughtful conversations about a range of issues dealing not only with academics, but also with ethics and accountability.  The questions for the first Symposium focused on the “intentional learner.”  Two samples: (1) How does GE define “intentional learner”?  (2) How can we as teachers transform students into intentional learners?  What can we do in our own classrooms?


The second Symposium addressed “liberal education.”  Two sample questions:  (1) In what ways do USAFA’s curriculum and educational practices conform to the GE’s vision of a practical liberal education for the 21st Century?  (2) In what ways do the Academy’s curriculum and educational practices fall short of the GE’s vision?  Should we be concerned about any of these shortfalls?  Why?


The third Symposium focused on the results of an on-line survey comparing the “realities” at USAFA with the “ideals” of GE:  (1) Why do the items rated “Room for Improvement” require the most attention?  (2) What specific improvements do you recommend to achieve these characteristics?


A poster on the symposium/offsite was featured at the October national POD conference in Denver.  The same poster was also displayed, with information packets, at the AAC&U’s “Greater Expectations” Conference in November.  It will travel again in January to be featured at the “Dos and Doughnuts” segment of the national AAC&U conference.  


[Editor’s Note:  CEE Reps and others might be interested in looking at descriptions of Bright Ideas from past conferences on the Bright Idea Award Web site at � HYPERLINK "http://atech2.wku.edu/skuhlens/bidea/index.html" �http://atech2.wku.edu/skuhlens/bidea/index.html�.  Please contact Dr. Barbara Millis for a document summarizing the work of the USAFA faculty/administrative teams at the all-day Dean’s Offsite 29 September.]
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“Mr. Quiz”


Capt Christopher Augeri, DFCS


I have found it challenging to consistently integrate active learning activities into my computer science classes.  Although it is reasonable to limit active learning only to certain key exercises over the semester, the real goal is to have students and the instructor actively engaged every lesson.  Towards this end, I have developed a tool called “Mr. Quiz.”  The tool is based on my perception of the learning process: acquisition of basic knowledge leads to knowledge integration.  Further, because the tool has many gaming aspects, I find that it builds teamwork and encourages integration with others.


Knowledge integration is an internal process when cadets make connections across an interdisciplinary body of knowledge.  It can only occur after cadets have acquired basic facts and concepts.  This tool, “Mr. Quiz,” targets foundational knowledge in the discipline.  In other words, over the course of the semester, I expect cadets to learn basic terms, concepts, formulae, relationships, etc.  I want them to know these not only during my semester course, but also later when this foundational knowledge is relevant to their chosen discipline.


The tool itself is really quite simple.  I first frame some critical questions based on each day’s material and then add some review questions over past material in order to reinforce it.  The software pulses rapidly through the roster of cadets, flashing their names on a screen.  The program randomly chooses a cadet, who then selects a question as the day’s series flashes rapidly across the screen.   Ideally, the student is knowledgeable enough to answer the designated question.  Otherwise, cadets are allowed one free “pass” during which they can either choose a new question or designate a classmate to answer.  I keep Mr. Quiz operating at a rapid-fire pace for up to ten minutes. This time period seems to work best because I can cover a broad range of questions before cadets tire of the game. 


I am often asked how in-depth one can get with such a game.  With proper phrasing, I find that I can frame questions that run through a full spectrum of the knowledge base.  Some questions will emphasize rote material, but others present advanced concepts that can lead to lively discussions.  For instance, in computer science, a rote knowledge question might be “How many bits are in a byte?”  A more advanced question might be “What is the process of activating, or context-switching, a job on a central processing unit (CPU)?”  A high-level question would be “What are the ethical issues related to copyright protection with digital media?”  I have no difficulty using this tool across the entire learning hierarchy of knowledge, comprehension, and application in both our core computing class and the majors’ only computer architecture course.


The “Mr. Quiz” questions prompt lively verbal interaction amongst the class members and me.  These exchanges, coupled with the “Am I next?” pressure, tend to increase cadets’ energy level and their motivation to know the material.  The current version is done in Microsoft Excel, with plans to develop a separate executable, providing a more robust interface.  In addition to the basic questions, I also throw some humor questions into the mix, such as “What is your favorite movie and why?” or “Who is the coolest cadet at the academy”?  To emphasize teamwork and the fact that we are all in this together, I load my own name into the program, adding elements of risk and fun.











 





The Value of Questioning:  Get Cadets Thinking through Your Content!





"To question a wise man is the beginning of wisdom."


—German Proverb


"It is better to ask some of the questions than to know all of the answers."


—James Thurber, "The Scotty Who Knew Too Much," The Thurber Carnival (1945)


"A sudden, bold, and unexpected question doth many times surprise a man and lay him open."


—Francis Bacon, "Of Cunning," Essays (1625)


"The questions which one asks oneself begin, at least, to illuminate the world, and become one's key to the experience of others."


—James Baldwin, introduction, Nobody Knows My Name.








USAFA Professors Hit Back-to-Back Home Runs!


The Carnegie Foundation for the Advancement of Teaching named two USAFA professors in successive years, 2003 and 2002, as the Colorado Professors of the Year.  In 2003, Bruce Linster, Professor of Economics at USAFA, was selected as the 2003 Colorado Professor of the Year from among nearly 400 top professors in the United States.  In 2002, Professor Aaron Byerley (Dept of Aeronautics) was one of 46 state-level college and university professors recognized for their dedication to teaching, commitment to students, and creative approach to education.


Both of these individuals display a commitment to their students and a joy in teaching them.   Linster feels that he is not unique: “The civilians and officers on USAFA’s faculty are extremely dedicated to developing the best possible Air Force and national leaders.”   He finds teaching at the Academy rewarding because, “I truly love interacting with cadets and colleagues.”


Byerley displays a similar commitment to students and strives to be a role model for cadets in his classes.  “A good college teacher must get directly involved in the lives of the cadets and present them with a persistent and positive expectation that they will live up to their potential,” says Byerley, adding that he believes in a self-fulfilling prophesy of expecting first class behavior from those around him.  “A quote by Albert Schweitzer,” he notes, “says it best:  ‘When it comes to influencing others, setting the example is not the main thing—it is the only thing.’”


These awards, created in 1981, are the only national honors for excellent teaching in higher education.  The selection process is rigorous.  Each spring CASE assembles two preliminary panels of judges who evaluate the nominees in four areas: (1) impact on and involvement with undergraduate students; (2) scholarly approach to teaching and learning; (3) contributions to undergraduate education within the institution and community; and (4) support from colleagues and students.


Let’s look for that third home run in 2004!
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Teaching the Operational AF


Dr. Martin C. Carlisle, DFCS


At the May 2003 Dean’s call, Brigadier Gen Wagie announced a new initiative to provide faculty members with an opportunity to experience the operational Air Force.  Since approximately 25% of our faculty are non-uniformed, and one of our Faculty Guiding Principles is to “Encourage cadets to learn the history, traditions, and customs of the military profession and highlight the relevance of course material to it,” it makes good sense to provide occasions for faculty interaction with the operational Air Force.


A subcommittee of the Faculty Forum chaired by Maj Tom Mowle, DFPS, developed the program, which has two major components: (1) coordinate faculty visits to operational Air Force bases, and (2) provide resources for faculty to learn about the Air Force.  Prof. Yumiko Guajardo, DFF, has been leading the effort to develop web resources for gaining insight into the operational Air Force.  


BGen Wagie led the first trip, a visit to McConnell AFB in Wichita, KS.  The Dean and seven faculty members traveled in a Colorado Army National Guard  C-26 from Peterson AFB directly to McConnell AFB.  Col Michelle Johnson, a 1981 USAFA graduate and the 22nd Air Refueling Wing Commander, met us and spoke at length with us about the refueling mission of the KC- 135s stationed there.


Three things stood out about Col Johnson.  First, that she really wanted to support the Air Force Academy.  She took significant time out of her busy schedule to put together an outstanding program, including time in the KC-135 flight simulator (alas!—I killed all aboard during my landing attempt), a tour of  the maintenance facility, and insights into the repair of a KC-135.  Second, she demonstrated great concern for her troops.  We were privileged to be able to see her greet a plane of returning troops from the Gulf (oddly referred to as “redeployment”).  Third, she used the Academy core curriculum in her command.  Although she was an operations research major, she specifically told us how her core engineering courses enabled her to communicate well with her Civil Engineering squadron commander, Lt Col Emmette, about sacrificial anodes, which are used to help prevent corrosion.


Often, cadets lack the maturity to understand how our courses will help them be better Air Force officers.  Each of us walked away with ideas about how to tie our curriculum to what is happening today in the Air Force.  Several officers provided feedback on the importance of writing skills for articulating the needs of the unit to the Pentagon and to Congress.  A physicist commented on the direct applications of torque and leverage to a real airframe.  I saw direct application of the computer graphics and computer simulation we teach in CS 110.  It’s one thing to say, “The Air Force uses flight simulators,” but quite another to be able to say, “When I was in the KC-135 flight simulator . . ..”  Less directly tied to the curriculum, but equally important were the lessons that could be passed on about ops tempo, the struggles of young marrieds, etc.


Overall, this was an outstanding way to get a better sense of where our students will be going and provided lots of insights for the classroom and mentoring.  BGen Wagie has budgeted funding for future trips, so keep an eye out for these opportunities!
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A Philosophy of Teaching:  A Journey of Personal and Professional Growth


Maj Jerry Krueger, DFB


I’ve come to realize that with teaching I’ve found my true vocation.  Over the years, both in and out of the Air Force, even though I’ve tackled many jobs, I know now that classroom teaching and mentoring students is my ideal position.  I consider it a privilege to be involved in teaching and mentoring our future Air Force officers.  I have found the best job in the Air Force!


My teaching strategy focuses on providing necessary content in ways that enable my students to see its relevant significance and to understand interrelationships.  I call this approach “making the connections.”  By connections, I mean making the classroom a learning environment where information is not merely memorized, but understood.  Too often, I’ve seen teaching centered on the delivery of information with marginal consideration given to student learning.  It is my belief that “teaching” these connections allows students to learn in greater depth important concepts and applications.  


I want to inspire students to involve themselves in the subject matter and to appreciate the relevance and “wow” of the material to both their academic major and to their life.  Simple enthusiasm for the material is not sufficient:  I must seize every opportunity to interact with students.  A primary goal is to frequently alternate between an instructor-centered environment to one with guided discussions, interactive activities and cadets’ investigations along their own lines of inquiry.


My ongoing approach to teaching encourages students to approach learning as a journey and not as a semester-to-semester credit-based process (i.e. doing seat time).  Fostering inquiry and curiosity is an ongoing challenge and a dilemma requiring me to adjust for student learning patterns while challenging students to think about the material.  I must also strive to provide an appropriate level of challenge based on student’s capabilities and backgrounds.


I believe that my diverse background within the Air Force contributes to my ability to convey ideas to my students through the use of “real world” examples.  At the Air Force Academy I’ve found that students appreciate and, to some degree expect, an application-based curriculum.  I feel that incorporating application- based examples in the classroom increases student retention and personalizes the significance of the material.


I recognize that an important component of my philosophy relates to my personal growth and an obligation to continually strive to improve my teaching and professional skills.  I deliberately seek out a diverse range of teaching mentors to improve my classroom skills and methods, particularly in promoting student interaction.  Fundamentally, this means seeking feedback from both my peers and my students.  I have found that it is also important for me to act as a teaching mentor for all instructors, recognizing that I can share my skills and approaches with others who will find them beneficial.


There must be a clear link between a teaching vision and modeling professional behavior.  To me this means knowing where the “rubber meets the road.”  I must strive daily to maintain professionalism in all aspects of my life.  In the classroom, my approach includes explicitly defining what standards and products I expect from my students.  Such an approach includes clearly defining the nature of quality work and not simply stating what my grading scheme is.  In turn, I have adopted for my students a personal pledge so that they know exactly what they should expect from me.


Conclusion


Having spent considerable time in the seat as a student, four years as a college professor and seventeen years in the Air Force, I have developed an overarching guiding principle:  I seek to be the kind of leader in and out of the classroom that epitomizes the best of those I’ve admired in my career.
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